
ED 123 508

AUTHOR
TITLE

v/

PUB DATE
NOTE,

EDRS PRICE
DESCRIPTORS

ABSTRACT

DOCUMENT RESUME

CG olp 539-

Lipscomb, LaFayette W.
Socialization Factors in the Development ofj
Children's Racial Self- Esteem.
Aug 75
25p.; Paper ,presented at the Annual Meeting of the
American sociological Association (San Francisco,
California, August 25 -29, 1975); Paper not available
in hard copy due to marginal legibility of original
document

MF-$0.63 Plus Postage. HC Not Available from EDRS.
Children; Cultural Images; *Mother Attitudes; *Negro
Youth; *Racial Attitudes; Research Projects; Self
Concept; *Self Esteem;.Social Attitudes;
Socialization; Socioeconomic Influences;
Stereotypes

Recent studies on racial self-esteem show a' reversal
in the tendency for black children to have negative self-concepts.
(This research explored the causal explanations for such a reversal by
investigating the process by which social status, parental attitudes,
and socialization practices influence the development of black
children's racial preferences and stereotypes. Data were obtained
from interviews with 60 black mothers of five or six year old
children, and from a race awareness test of the children in the home.
The theoretical model predicted that the SES variables (mother's
occupation, mother's education, and 'family income) affects two family
relationship variables (mother's racial attitudes, and mother's
socialization practices such as presence of black cultural objects
and teaching 'of blacks' treatment in society) which in turn affects
the child's racial self-esteem (measures of child's own race
preference and racial stereotypes). It was further hypothesized that
the socialization Variables would be the most effective predictors of
children1s racial self-esteem,and act as mediators of the
socioeconomic and attitudinal variables. The underlying theoretical
model was 'supported. It was also found that the socialization
variables were the most effective predictors of children's racial
self-esteem. It was found, however, that not all of the effects on
the child's racial self-esteem were mediated through socialization.
(Author/60)

*44********************************************************************
* Documents acquired by ERIC_include many informal unpublished *

* materials not available from other sources. ERIC makes every effort *
* to obtain the best copy available. Nevertheless, items of marginal *

* reproducibili y are often, encountered and this affects the quality *

** of the microfiche and hardcopy reproductions ERIC makes available * jvia the ERIC Document Reproduction Service (EDRS). EDRS is not i,*_

* responsible for the quality of the original document. Reproductions *
* supplied by'EDRS are the best that can be made from the original. *

***********************************************************************



0%.

SOCIALINTION FACTORS IN THE DEVELOPMENT
OF BLACK CHILDREWS RACIAL SELF ESTEEM

by

LaFayette W. Lipscomb

B.A., M.L.S., M.S., Ph.D.
North Carolina Central University

Durham, North Carolina

U S OEPARTMENT OF HEALTH,
EOUCATION WELFARE ,

NATIONAL INSTITUTE OF
EOUCATION

L DOC OME NT HAS BEEN REPRO-
C)ut ED I A(TLV AS RECEIVED FROM

,HE Pt RSON OR ORGANIZATION ORIG,IN.

..N(. T POINTS Of VIEW OR OPINIONS
A (1 00 NOT NECESSARILY REPRE

SI .4, 'AL NATIONAL I NS TI T UT F Of

Mu( A 'ON P0%, ,ON OR POL I( 'I

eet
et

Presented at the American Sociological Meeting-
Socialization Section, August, 1975

San Francisco, California

MAIIIABILE
4



PARBTAL INFLUENCES IN THE DEVELOPMENT
OF BLACK CHILDREN'S RACIAL SELF ESTEEM

by LaFavette W.

Recentstudies by Lipscomb 1972), Ward and Brown (1972) and Rosenberg

and Simmons (1973) indicate that there is a reversal in the pre ously found

tendency for black children to view themselves and their racial gro p negative

ly; black children, increasingly, seem to prefer their own race and ha e higher

self esteems than was the case in earlier studies, by Clark and Clark 1939,

1947, 1950), Goodman (1952), Morland (1958, 1962, 1966) and Porter (1971). In

fact, Ward and Brown state that the images black children now hold are the

opposite df those held by black youngsters of ten and twenty years ago. While

some black children still display negative attitudes toward their own race, the

actual numbers of children who do so and Ow numbers of negative responses by

,individual children seem to have decreased over the last few years.

Why has there been a decrease in negative self esteem of black children?

Further, why are there still differEArces in black-.children's racial self esteem?

This research attempts to address these questions in terms of black children's

socialization. Socialization is the process through which persons learn what

they are expected to do,l'how to do it,.and how to evaluate themselves and others-.

Primary institutions such as the family, per gourps, etc. (as opposed to

secondary forces such as the school, church, government, media, etc.) are the

most influential in early socialization (Elder, 1968; Elkin and Handel, 1972)

for in these settings the child first learns certain behaviorial patterns,

attitudes, norms, etc. which are expected of him throughout life. This general

pattern of self development should hold true also for ,the development of chil

dren's racial self esteem and awareness. So we expect to find the explanations

changes and decrements in black children's self esteem in their early primary

socialization.
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A number of researchers hive stressed the importance of parental attitudes

in the development of racial attitudes in young children. Porter (1971)

suggests that

One of the most imnortant agents of attitude transmission
is the family. The child may accept the parents' norms,
values, and behavior patterns as his own through such pro-
cesses as identification, since he is pot born with social
values and attitudes. Topics beyond his comprehension leave
him no alternative but to internalize the values of
others (p. 14).

Horowitz (1938) and Goodman (1952) also emphasize the importance of paren-

tal attitudes in the development of race awareness. Rainwater (1970) views

the family as the major source of identity, and Robert Coles (1967) aptly

describes the family, particularly the black mother, as being the agent for

instil ir courage and endurance in poor black children to successfully adapt

to their lot in society. These and other studies of socialization suggest that

the family is most influential in determining the types of racial attitudes and

images that children develop.

This research suggests that parents' socio- economic status, attitudes and

socialization practices may account fur the differences found in black children's

racial self esteem. Children's racial self esteem is contingent on the

orientations that parents have toward their own race, and black parents who see

.blacks in the 'traditional" role are more likely to have children with negative

racial self esteem, while those who'have a "pro black" orientation will have

children with a more positive racial self esteem. The traditional role rein-

rces, the caste poSition of blacks in society. Parents who accept inferior

roles for blacks teach their children that blacks should adhere to their subor-

dinate position in order to survive; they present blacks in a negative light,

and the children of these parents tend to learn the negative image of blacks

which their parents hold.
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Parents who have assumed a pro-black orientation are thought to have incor-

porated the elements of the "Black Mystique" suggested by !limes (1973 p. 69).

Mimes sees the "Black Mystic" as consisting of the following elements:

1. Refusal to disparage blackness as related to black people;

2. Self acceptance and revaluation of blackness;

3. The emergence of "soul" or the acceptance and glorification

of characteristics of black people;
4. The doctrine of "authenticity" or the proposition that

experiences and ideas of bldck people are genuine and human;

5. Definition of the unique black experience;
6. Crowing attention to black accomplishments in black history,

black art, and literature, black music and the like;

7. Creation of the idea of black power;
8. The discovery of identity through these experiences and

within the life of the black community (1973).

Thus, these parents stress the positive characteristics of 'being black.

They emphasize the gains and accomplishments of blacks, as well as the beauty

of blackness, and accordingly, their children acquire a positive image of black-

ness leading to positive racial self esteem.

Since one of the sources of high self esteem presumably is the evaluation

of one's success, it follows that the segment of the black population which has,

made the most progress in society and which is most free from subjugation will

have the highest esteem for their own race. The middle class black has been

more successful in these endeavors, and thus this class more than any other

should have a pro-black orientation, thereby leading the children of middle

class parents to more positive racial,self regard. However, a process of

diffusion of black pride and racial identityis also believed to be at work with-

in the black population. Thus, while the middle class is expected to have

incorporated the most positive black orientation, it is suggested that this

orientation mayfeve penetrated the lower classes to some degree.

To clarify the foregoing and to test these notions, a Socialization Model

of Parent-Child Relationship in the Development of Racial Self Esteem has

5
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,
been developed. This model suggests hree major groups of independent variables

relevant to the child's racial self esteem.

The first group of variables incl des parental education, occupation, and

income. These variables represent poss ble social class factors in differences

found among parents' socializing prac'ti es and attitudes, as well as among the

children's racial self esteem.

The second block of variables invol s a series of parental attitudes. A

black ideology scale is used to measure p rents' attitudes in a variety of areas

concerning blacks. A Semantic Differentia scale is used to measure how parents

rate blacks on several affective dimension These are conceived as a sample of

indicators for determining whether a parent has incorporated a pro-black

orientation.

The third block deals with the socialization practices of the parent. The

ways in which the pa nts attempt to teach t ett children about blacks are

assessed here, as well as parents' material e pression of their attitudes toward

blackness (e.g., their clothes, hair styles, Names, buying habits, etc.).

These variables are meant to determine whethe parents socialize their children

to positive attributes of blacks.

The final block of variables are the depe dent measures of children's

racial self esteem. A preference measure is us d to see whether black children

prefer members of their own race or the white race. A second measure determines

whit types of stereotypes' children hold of them own and of the white race. A

positive racial self esteem results when childre prefer and hold positive

stereotypes of their own race.

The following propositions weld these block into a single model:

1. Social class directly affects parents' attitudes. In particular, the

higher the social class, the more positi e the parents' attitudes
towards blackness.

1.
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2. There is a direct correspondence between parent's attitudes and
socialization practices. In particular, the more positive the
attitudes of blackness, the more the mother will employ socializa-
tion practices which will present blacks in a favorable light.

3. There is a direct relation between parents' socialization practices
in the area of race and achild's racial self esteem. In particular,
practices which present blacks favorably will yield a child with
positive regard for blacks.

The model is diagrammed in block form in Figure 1.

The intention in this paper is to test this gdneral model, using dg,ta from
4%

sixty children and their parents. That is, we will examine the validity of

the three general propositions-above and their adequacy in explaining differences

in racial self esteem among black children.

1

SAMPLE

From a list Of kindergarten programs in the city, both private and public,

it was possible to derive a tentative classification of children according to

class--middle, stable working class and lower class. From this breakdoyn, a

stratified random sample of 60 subjects was drawn, 10 males and 10 females from

each of the three designated classes.

The children and mothers* were interviewed during the month of March 1974.

Each child was administered the Lipscomb-Bolick Race Awareness Test to deter-

mine the children's racial self esteem and each mother filled out a parent's

interview schedule composed of attitude questions, socialization practices and

background information. All respondents participated willingly.

The Children's Race Awareness Test took approximately 20 minutes to admin-

ister. All child subjects participated eagerly and with, much enthusiasm. The

subjects did not tire of the test and often looked at the pictures again while

the mother was being inte ewed.

*
Concern here is focurd on mother because in the welfare class, father absence

is a mandatory conditidn (a North Carolina law stipulates that an able-bodied
male cannot reside in the home of a recipient of welfaret)

7
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In approximately 90% of the cases, the interview was conducted in the

living room or family room of the homes. The remaining interviews were held at

the kitchen table. Usually the mother was present while the child was being

interviewed. The interviewer gave the mother her questionnaire prior to

administering t e child the test. In most instances, however, the parents be

came so attentiv to the child's responses that they failed to fill out their

own questionnaire. As this was the rule rather than the exception, the inter

viewer cautione&onlookers not to make comments or facial expressions when the

child subject gave responses. The child was instructed to give the answer
e

that lie or she wanted and not what parents or other siblings might want. This

was necessary particularly with the lower class children as in most instances

there were other siblings present at the administering of the-test. This tends

to be a major limitation when such tests are given in the home which is not

present when the test is administered at school and the testing is done away from

others. In several instances when a sibling was very near in age to the subject,

the researcher volunteered to give the sibling the test so that he/she would

not feel neglected. These results, however, were not recorded.

All parents approached agreed to let their children participate and also

agreed to fill out the parents' schedules. The parent's questionnaire

schedule:; took approximately 45 minutes. In all but one of the sixty families

in the sample, the mother was the natural mother of the child respondent. This

one exception was a lower class respondent Who had adopted the child wheri she

was two years old, but had actually taken care of the child since birth. All

mothers were extremely cooperative and interested in the research. An average

of 1 1/2 hours was spent in each home for administering of both schedules and

to establish rapport;

9
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METHODOLOGY

Children

The Lipscomb Bolick Race Awareness Test was developed for this research.

One hundred and sixty-three color pictures composed of groups of people and

()individuals (blacks and whites, males and females) were used to determine

children's racial awareness. The test attempted,to measure both the cognitive

and evaluative component of race awareness. However, for this research only

the effective or evaluative component was analyzed.

In the evaluative component of the Lipscomb- Bolick Race Awareness Test,

children were asked to express judgments -Or feelings about models Of the white',

and black race in ter6s of their preferences and stereotypes. To measure

preference, subjects were asked to choose among models of the two raced by

picking the one that they would rather do something for. Where subjects chose

members of their own race, they were scored "1", if they preferred a member of

the white.race, 'they were scored "3" and if they failed to choose either of

the models, they were scored "21' since the intent was to see if the subject

preferred his own race bv6r the caucasion race.

To assess information on the perception of stereotypes held by young

children with respect to racial grouping, children were asked questions which

had negative stereotypes, and others which'-were positive, to see which racial

group wouldibe picked. Children were scored "1" if they attributed positive

stereotypes to their own racial groups and "1" if they attributed negative

stereotypes to whites; if they attributed negative stereotypes to blacks and

positive stereotypes to whites, they were scored "3". Where they failed to

make a response, they were scored "2:J. Data were factor analyzed to get the

1()
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hest composite score. Both scales were one factor solutions. The preference

dimension yielded a reliability of .84 and validity of .91. The stereotype

yielded a "positive personal characteristiC" dimension with a reliability of

.75 and validity of .83. As these composite scales were moderate, it was felt

that these could adequately be interpreted as aspects of racial self esteem.

Parents

Five schedules were used.to obtain data on parents. Three of the scales

were faCtor analyzed to assess the reliability and validity of each measure.

14.

The Semantic Differential was not factor analyzed since this particular measure-

ment has been repeatedly used in attitudinal research with repeated demonstra-
\.

tions of its reliability and validity. A factor analysis of the SES measures

indicated that each measure separated into several factors with high loadings

( and thus could not be compt.led into a single scale. For this reason it was

decided that each var4le would be used as an independent measure rather than

collapsing them into a single scale which would represent social class as we

had origihclly'planned. Thus while the sample was originally selected using a

rough estimation of overall social class, a social class designation is not used

further in the data analysis. The occupational, education and income variable

will hereafter be used rather than middle classy working class and lower class

designations.

Because of the large amount of missing data on fathe' variables, it was

necessary to use those variables which pertained to the mother's ba ground

1as indicators of SES. Inspection of the variables on education and occupati n
..,

showed that for those points on which we had information, there was a high
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correlation between mother's and father's education, and the same was true for

occupation.)

ANALYTIC PROCEDURES

Th ugh use of factor anakyses, composite scales wgre drawn to obtain the

va. iatjles to (811!_used in the analysis of data. Using multiple regression as an

estimating technique the following model was tested:

SES ) Attitudes Socialization(7=5Icial Self Esteem

As the model suggests causality, it was assumed that the SES variables

were unaffected by the parents' attitudes, socialization and children's racial

self esteem. While it is questionable as to a unidirectional flow between

attitudes and slocialization, we accept the social psychological tradition which

suggests that attitudgs are the source of socializat on practices.

Three background variablesmother's education, mother's occupation and

family income--were used as indication of the socio-economic variables (the

independent' variables).

From the factor analysis six composite attitudinal scales were derived. ,

These scales consisted of mother's attitudes on 1) the establishment; ) Ameri-
qP-

can ethnocentrism; 3) black physical characteristics; 4) evaluation of blatlks

on affective dimensions; 5) potency of blacks and 6) the activity Of blacks.-

lAn additional consideration was made with respect to the mothe ' occupa-

tional variable. As a large number of the mothers in the sample were ho ewives,

the decision was made to look at the differences between professional mothe
and all other mothers. It was thus necessary tovecode.the data so that mothers
who were professional, managers and administrators were coded as "1" and all
others as "0". This allows us to determine the causal relationship between
mothers of high occupational status and their children's self esteem as 6pposed
to all other mothers.

12
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The latter three scales consisted of questions which the Mothers had to make

judgments of how blacks rated on these items compared to others in society.

Due to the small amount of variance explained by mothers' attitudes on the

evaluation of blacks on affective dimensions and the potency of blacks, these
Vr.

scales were eliminated from the analysis.

Three socializatioa measures were used: 1) one schedule questioned mothers

on the teaching of their children about the differential treatment of blacks in

society; 2) a second, concerned the importance of teaching children about

notable blacks from all walks of life, and 3) the third, was an observed count

of the presence of black cultural objects found in the home.

The measures of the dependent variable-racial self esteem were obtained

trom the children's preference of black race and attitudes towards blacks as

indicated by.the attributing of certain stereotypes to membersof particular

race in the Lip'§comb-Bolick Race Awareness Test. (See Figure 2).

Sheaf Coefficients

To test the theoretical model that SES----7 Attitudes )'Socialization

path will have the most effect on predicting children's racial self esteem,iti

was necessary to look at the block affects of these variables on the dependent

variables. Heise (1972) devised a method which allows one to have a single

coefficient summarizing the causal effects of a set of 'variables when other

variables are controlled. Sheaf coefficients can be used to yield a single

measure of the effects of each block of variables on the dependent variables.

The notion underlying the theoretical model (that socio-economic variables are

causally related to attitudes, which are causally related to socialization

practices, and thus are predictors of a ch/.1c1%s racial self esteem) will-be

)

13
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supported only if -the sheaf Coefficients from the socialization blocks are statis-

tically significant and larger than the coefficients for the other block..

Table I

Sheaf cbeffii;ients of Dependent Variables

4
Preference Stereotypes

SES +.26 +.26

Attitudes +.17

Socialization Ap +.31 e +.28

All coefficients are statistically
significant at .05 or below

om Tabl5 1, it 'can'be seen that this pattern is technically evident for

both of',the dependent variables. Socialization, for both preference and stereo-

types, is the most effective predi,tor of children's racial self esteem and

is a mediator of the socio- economic and attitudinal effects. Thus, the findings

1 Socialization
41.. practices atilt self attitudes when holding parents'

attitudes and background constant:

a. the more black objects found in the home;
.

h. the mole mother teaches her child about notable blacks from all

walks of life;

c. the less she teaches her child'about the extreme differences

in treatment of blacks in society, the more positive the child's

self 'attitudes.

2. Mother's attitudes toward race affects her socialization practices,

hblding background constant:

a. Mothers' with anti-establishment attitudes are more likely to teach

their children about notable blacks from all walks of life;

h. Mothe9s'whi) hold lower attitudes of American ethnocentrism are

more likely to have black cultural objects in 'the home;
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Mothers, who view blacks as active tend to have more black cultural

object!, in the home;

d. Mothers who hold positive attitudes of black physical characterie-

tics tend to teach their childTen about the extreme ;differences in

treatment Of blacks in society. -
3.

Mother's backgrupnd affects her attitudes, although different aspects

of socialclass have contrary effects:

a. Professional mptherstend to be proestablishment, ho d low American

ethnocentric attitudes, hold positive attitudes on b ck physical

characteristics and view blacks as active;

b. High income mothers tend to be proestablishment;

e. Educated mothers tend to be antiestablishment, hold low American

ethnocentric attitudes and view blacks as inactive.

b

The sheaf analysisdoes indicate that there appdars to be a causal chain

as shown in the diagram with socialization and parental attitudes intervening

between mother's background and child's own self atit-tudes. It further shows

that all of the blocks are effective predictors of children's self"attitudes.

However, because the coefficients are only slightly larger than the preceding

coefficients, it is apparent that not all of the relationship between mother's

attitudes and child's attitude is mediated" by 'socialization practices. It is

also apparent that not, all.of the relationship between mother's batkgrpund and _

I

her socialization practice is mediated by her attitudes. In all cases, there

are direct effects remaining. This is eviienced further when we view a modified

version of the sheaf coefficients found in Table II.

4'

16



Tabie II
Modified Version of Sheaf Coefficients on

Dependent Variables

/

SES A) .35

ATTITUDES

SOCIALIZATION

SES A).32'

AbiiTUDES

SOCIALrZATI6N-

Preierence

B) .28

C) ,27

Stereotypes

B) .33

- C) .22

"D) .26

E)

F) .31

D)

E) .17

F)

15

th1s 'modified (Ars.ion, the steps ate as ftIllgOs: 1) Cell A compares, :

the effect of the SES.on'the dependent variables, without controlS;.) Cell%8

< '
f.

indicates the effect of SES on the dependent variables -controlling flor attitudes .

,/.
--.4

only; 3) Cell C IndiCates the. effect of attitudes'on'the dependerit

.6t

controlling for SES; 4) Cells D, E. F indicate the',Rffects of each.))1ock variabl4

V

on the dependent variable, controlling for All other variables.

For the preference yariable it .can die ntdthat when we control for atci-

tudes when looking at SES, that there is a decrease in the amount of variance

explained. Thus we can assume that the Mother's attitude'is acting as an

intervening variable. If we note in Cell D that the sheaf coefficient is smaller-

than both B and A, we can also assume that both attitudes and socialization are

intervening variables between the mother's background variables and the child's

attitudes. Tis pattern, however, is not apparent when we compare Cell E to C

as the coefficient doe's not become smaller when we look)at the effect of atti-

tudes on racial preference when socialization and SES are controlled

17
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simultaneousl,While there is very little difference in the size of the sheaf

coefficients of Cells C and E, it is probable that both are acting as Inter-

vening variables, but that direct effects of socialization may be stronger

than the linkage which is- suggested in the theoretical model.

is also present;
With the stereotype variable the patternAit can be seen that both attitudes

and socialization are intervening variables between mother's background variables

and the child's racial attitudes. However, when we compare Cell E to C, we

see that it is clearly evident that socialization intervenes causally between

parent's attitudes and child's stereotypes and this was not the case with

preference.

The analysis of this modified version of sheaf coefficients, for the most

part, indicates that the underlying theoretical notion is supported. There

is a pattern present even though decreases in coefficients are not large.

Socialization and attitudes appear to be intervening variables which effect

'children's racial self attitudes. That this pattern is not more strong14, re-

lated is probably due to the fact that not all of the relationship between

mother's and child's attjtudes is mediated by socialization practices. Not

all of the relationship between mother's background and socialization practices

iti modiated by her attitudes.

Actuillv, there are several reasons why this pattern of results might

,lae occurred: l) iq the possibility that measurement error interfered

with the partialling process; 2) perhaps not enough of the right variables

were included in the socialization and attitude blocks to absorb all of the

SES effects; 3)%all SES effects are not mediated through parents' attitudes

and socialization practices; and 4) other outside effects might be predictors

04 both SES and children's racial. self esteem. Thepe considerations will be

discussed more in detail later.

l.8
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.41111e !ht. Analvi,, presented in this paper suggests the theoretical

notion that mothers' attitudes and socialization practices, act as intervening

variables in the eAp:iining of hildren's racial self esteem, there are several

other findings worthy of noting.

It was found -that the positive effect of statics on preference depends on

the maternal attitudes And socialization practices through which they-are

mediated. The same is true for stereotypes; none of the status measures had

uniformly positive etlects, though the professional status of mothers most often-

h.d pit±
...---,, )

i,it iv-eette(ts.

1wo of the findings are especially noteworthy for the implications; anti.-

iblishment tit and teaching about notable blacks were positive predic-

tors of pleterence and stereotypes. That is, mothers with anti-establishment

csitudes taught their.children more About notable blacks from all walks of

lite and thus had children with positive self esteem. It was found that only

the educated mother tended to hive anti-establishment attitudes, while pro-

iessional mothers And those with high income had proestablishment attitudes.

It seems that the latter mothers, by achieving acceptance and material rewards,

Iit less alienated from the system. These mothers may have taught their

,hildren less about notable blacks from all walks of life because they tend to

be more selective about their children's exposure in all areas. Thus, they would

tend to he selective Ln their choice

for their children to know about.

of blacks whom they feel it is im,,t,rtant

Regardless of the background variable or the attitude of the parents, when

t Iught their hiAdren about the extreme differences in treatment of blacks

'11"

in society, the children tended to have less positive black stereotypes. This

19
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,11t,,,mc MAV be due to the tact that the child 'Interprets the negative differen'

tial treatment of blackh in society as being caused by some negative traits which

at common only to blacks. This impression is thus re lected in the child's

choice of negative flack stereotypes. These children May also be reflecting not

onv the parents' attitudes, but also those of white an broader institutions

in society.

lhe status variables tend to he consistent in thei predictions. Mothers

who Arc high on education tend to be pro-black in their attitudes, while mothers

who are protessional tend to be less so. When income i an effective predictor, it

very similar to the professional status of pothers predicting children's

self esteem. Since the professional mothers for the mist part are also from the

higuest income families, this is not surprising.

We predicted that mothers who had the most positive black attitudes would

,11,, use so,ialization practices which would 'portray blacks in a favorable

light. ofliile this was found' for attitudinal effects on teaching about black

notable.; and having black objects in the home, it was not the case for the

(etching of status differences. The mothers with positive black attitudes also

t night their childrri about the extreme differential treatment of blacks in

By so doing, these mother., preseinted blacks in an unfavorable or

,

fataliitic light which produced generally negative consequences. These mothers

Appear to be tota!1; inaware ot the effects that this practice has on their

children. By poihting out the differences found in society, the mothers are

plobAbly attempting to teach their children how they view the situation in order

to prepare them for social realities in attaining their life goals. But in so

doing, the lothers accomplish an unintended consequence; their children absorb

negative images of blacks and thus hold negative stereotypes of their own race.

20



While the intcil! 1 the lo.wArch was t() icitialtv causal explanations tot

dilferences in chil-lteni' esteem, it should be pointed out that a

number of the findings suggest the need for a more detailed analysis, one which

would attempt to explain in greater detail the complex findings which were noted.

For example, why is it that educated and professional mothers differ from each

other so sharply in their attitudes and socialization practices?

Suggested Research

The findings sugget that the evaluative component of racial self esteem, ,

and especially stereotyping is very complicated and subtle. While a beginning

has been made in attempting to explain why there are differences among black

lii Liren, much more needs to he done in explaining how parental influences

atiect children's racial self esteem. In future research along this line,

additional attitude and socialization variables must be found which will en-

hanee explanation, such as the amount of love, protective care, and emotional

support that a child receives from his parents.

A second suggestion for future research is to look at the relationship

between older siblings and young children to see what effects the conceptions

of the older children have on the development of younger children's racial

sett esteem. Since older siblings are responsible for the care of younger'

ch,'dren in many black families, it might be that the older children's atti-

tui'e have as much or more influence on 5 year olds' racial concepts as the

parents'.,

Future research should also examine the eqkcts of the child's cognitive

component of race awareness in relation to the evaluative component. This

would allow one to determine whether the responses indicated in the evaluative..

component was really based on racial or other types of discriminations.
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Finally, there are a number of institutions outside of the family which

are in part responsible for the socialization'of children. The effects of

these institutions on the development of racial self esteem should be examined

in order to determine why black children hold the conceptions of their race

4ard themselves that they do; th4 e effects of school, church, the media and

peer groups.
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